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Through digitalization, students can reach information anywhere where they have the Internet 

connection. While a student is walking back to his dormitory, he can easily watch a video 

sentby his teacher or he can textto make sure that the teacher got his assignment on 

Whatsapgroup. To keep up with the technological advancements that their students are highly 

knowledgeable, instructors in ELT, areexperimenting with a variety of educational tools to 

increase the effectiveness of their teaching.Giving feedback to students’ written outcome has 

always been a great challenge for the language instructors;however, now it is easier with 

screen casting technologies.Screencasts are digital recordings of the activity on one’s 

computer screen,accompanied by voiceover narration that can be used for any class where 

assignments are submitted in some sort of electronic format.Screen capture software enable 

the tutors to record their on-screen actions and their spoken comments while creating 

feedback. This study has been carried out to demonstrate how screen casting technology can 

help the teachers to develop a more efficient and time-saving way of giving feedback.  

This action research was conducted in two groups of students taking ENG 101 – English for 

Academic Purposes I. While treatment group 1received traditional written feedback for their 

written outcome, the treatment group 2 received audio-visual feedback through 

ascreencastingtool. After the students wrote their expository paragraphs, the researcher gave 

each group feedback and the students wrote their second draft.In order to understand the 

students’ attitudes towards written and audio-visual feedback, they were given a 

questionnaire and a selected group of students were interviewed. Furthermore, for qualitative 

data, the students’ first and second drafts were compared in terms of the revision done in 

content, organization and language. 

The results of the action research revealed that audio-visual feedback increases the efficiency 

of the teacher’s feedback on students’ written outcome and makes the students more 

interested in the feedback process. Students emphasized they were content with getting video 

feedback as it helped them to understand their mistakes and revise their first draft more easily 

than written feedback. Additionally, they stated that they felt a stronger emotional bond with 

the instructor.   

Key words: audio-visual feedback, screen capture, feedback, written feedback 

2. Introduction  

How many times have I asked myself whether my feedback to written assignments of 

students was effective enough? Did they really understand what to do with the feedback and 

how to correct the mistakes in their written outcome?Did they really learn from the feedback 

given to them?I think the answer is many times. In DLM, where academic writing is taught 

through two compulsory courses, ENG 101 and ENG 102, students write several paragraphs 

and two essays and they receive a great deal of feedback. However, I still see written 

assignments with problems in terms of content, organization and language. When taking into 

consideration the time and the effort to provide feedback,sometimes I am frustrated, and I ask 

myself what else I should do to improve my students’ writing skills. At that point, changing 

the feedback style seemed a better solution for me to see whether it would change anything. 

I wish to offer a detailed and understandable feedback on my students’ written 

assignmentsbut I face a challenging process due to time and place issues.Most of the time, 

students need a high quality feedback since there are too many problems in their writings; 

however, it is not possible to have enough contact time with students for face-to-face 

feedback because of both parts’ busy schedules. 
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In fact, while givingfeedback, Iquite often wish the student was sitting next to me so that I 

could tell what I want to say at that moment because I have a lot to say.Although I write 

comments on their paper by using an error code and writing some commentaries on the 

margins, I still feel the need to talk to them face-to-face. Since it will be too discouraging and 

demotivating and also impractical to write a huge letter on the written assignments , I keep 

my feedback limited focusing on some important problems.      

When students ask some questions after I distribute their first drafts, I generally do not 

remember all the details about that specific writing and I have to reread the written outcome 

again, which is time consuming and impractical if we consider all the students ask for 

clarification for the problems in their writing. However, if I can record my suggestions and 

comments while giving feedback to the paper at the first place, the students will be able to get 

an immediate feedback as if the students are with me while marking theirpaper. Thanks to 

technology, now teachers can record their feedback via audio-feedback or audio-visual 

feedback tools such asVocaroo, Audiocity,Twiddla, Google Docs, JING, Camtasia, 

Screencast-O-Matic. 

In my action research, after a short research I decided to use an audio-visual feedback tool-

Screencast-O-Matic- and Google Docs to offer a solution to the issues related to face-to-face 

contact.It might have been very boring if I had talked about all the problems in the written 

assignment so I used Google Docs to write comments on the margins, which are mainly 

related to language problems. To record the video feedback I used Screencast-O-Matic. 

3.Review of Literature 

Studies have clearly shown that feedback can help students to reach their learning goals if the 

teacher gives feedback in time, with sufficient information and opportunities to act on in an 

understandable manner (Hattie &Timperley, 2007). 

According to the study conducted by Debuse et al. (2007), feedback is vital for the students to 

receive support for their learning process and be able to notice their own strengths and 

weaknesses. If students receive feedback regularly, they can easily maintain their motivation, 

which is necessary to make progress in their academic work (Pepper&Pathak, 2008). 

Recently alternative forms of feedback have arisen as a result of new digital educational tools. 

For example, Gardner (2004)experimented audio feedback and Ware and Warscahuer (2006) 

worked on how various computer-mediated communication forms affect students’ 

involvement and motivation.RussellStannard (2007) has further developed these ideas by 

using screen capture technology to give feedback in his language classes. Stannard(2007) 

found that multimodal feedback tended to be more extensive than standard written feedback 

supplied by the same tutor. A two-minute recording contained about 400 words, the 

equivalent of a whole A4 sheet of writing. Multimodal feedback is also denser because it 

contains both verbal and nonverbal information. His study was based on Richard Mayer’s 

(2001) “dual-coding” idea which claims that information is passed to us through two main 

channels: the ears and the eyes.His work has shown that if both the visual and oral channels 

are used, the “ deepest learning” takes place. Furthermore, Brick and Holmes (2008) argue 

that combining video (picture), speech and the printed word also helps students who have 

different learning styles. 

The use of speech, graphics and the written word seems to cater to the widest variety of 

learning styles, reaching those with a preference for auditory and visual learning who are 

less likely to benefit from standard single mode written feedback. (Brick & Holmes, 2008, 
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p. 340) 

Stannard (2006,2007) calls audio-visual feedback through screen casting as a new direction 

with a high potential for higher education. Likewise, Lumadue&Fish (2010) claims that 

screen capture in feedback to written outcomes as being “A Paradigm Shift for 21
st
 century”. 

Although there are not too many studies with audio-visual feedback, literature suggests that it 

has a great capacity to provide more extensive information in a timesaving way and students 

prefer receiving feedback in the format of sound or video instead of exclusively in written 

form. 

 

4.METHOD  

4.1 Research questions  

This study focuses on the following research questions: 

1.Can I enhance the effectiveness of my feedback for my students’ written assignments? 

2.Can audio-visual feedback help my students more to their writing?  

3.Can the audio-visual feedback be a better/time-saving alternative to standard written 

feedback? 

 

4.2. Participants 

The participants of this action research are high education students at METU, who are 

registered for ENG 101 - English for Academic Purposes I course during 2015-2016 Fall 

semester at METU. The number of students who took part in this research is forty-three.Of 

the participants are twelve male and thirty-one female.Their English level is B1 -B2.  

 

4.3 Data collection instruments and procedures 

Data Collection Instruments 
In this study a combination of both quantitative and qualitative methods were used. Data for 

this research were gathered by a five-item Likertscale questionnaire, a small group interview 

and written outcome analysis.The quantitative data were derived from a five-item 

questionnaire administered to students in both classes. For qualitative data, the researcher 

interviewed a group of students from both groups in order to explore the students’ attitudes 

towards the feedback type.Additionally, the students’ first and final drafts were analyzed and 

compared in terms of content, organization and language. The collection of multiple data 

sources allowed for triangulation of data. 

 

Procedures   

1.The researcher asked the students to write an expository paragraph by choosing one of the 

topics given. Section 96 students were asked to type their paragraphs and send the teacher as 

an attachment through e-mail. However, Section 97 students wrote their paragraphs in hand. 

(See Appendix 1)  

2. The researcher gave feedback to both classes. While Section treatment group 1 got audio-

visual feedback (video feedback), treatment group 2 got traditional written feedback for their 

paragraphs. The researcher made use of Screencast-O-Matic software and Google Docs for 

audio-visual feedback. The teacher gave written commentary in organization, content and 

language.The teacher used an error code for both groups and the students were given the error 

code list. (See Appendix 2 for Error Code List) 

-For written feedback, the teacher underlined the errors and statedthe type of error by using 

an error code. Also, she wrote some comments for mostly content and organization on the 

students’ paper.  

-For audio-visual feedback the researcher highlighted the errors by using an error code in 

Google Docs and then utilized a screencapturing tool – Screencast-O-Matic to create a video 
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for the feedback and sent the students a video file (Mp4) for their first draft feedback by e-

mail. 

3.The researcher asked the students to write their second draft by using the feedback given. 

4.The researcher collected the second drafts and asked the students to complete a 

questionnaire to obtain information about their views about the feedback that she gave for 

their expository paragraph assignment. (See Appendix 3 for questionnaire)  

5.The researcher conducted a semi-structured interview with eight students from each section 

to supplement the quantitative data and to obtain further insights into the issue.(See Appendix 

4 for interview questions )  

 

6. Finally, the researcher analyzed thewritten assignments to see how successful students 

were at revising their first draft by making use of the feedback given. 

 

4.4 Data Analysis  

Quantitative data were interpreted with the help of Microsoft Excel. The results were put into 

figures to see clearly. The items in the questionnaire were put into graphs to see how students 

in both groups feel about the feedback type.Student interviews were analysed in terms of 

students positive or negative attitudes about the type of the feedback. 

Written outcome analysis was done in terms of the accuracy of the revision in content, 

organization and language by recording the errors corrected and not corrected.  

 

5.Findings and Discussion  

5.1. Questionnaire Results 
The figures display how students reacted to both types of feedback and how they felt  about 

the type of feedback. 

 

 
Figure 1.The feedback was understandable. 

It shows that audio-visual feedback was more understandable for students.  
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Figure 2.The feedback was constructive. 

Students mostly think that audio-visual feedback was more constructive than written 

feedback. 

 
Figure 3.The feedback was detailed enough.  

The figure clearly shows that the students who received audio-visual feedback thought that 

the feedback was detailed enough when it is compared to written feedback. 

 

 
Figure 4.The feedback had an appropriate tone. 

Students in both groups thought that there was no problem with the tone of the feedback. 
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Figure 5.The feedback was useful. 

Although both group found the feedback useful, audio-visual feedback receivers though that 

their feedback was more useful. 

 

 

5.2. Interview results 

 

1.All interviewees were positive about the contribution of the feedback that they received to 

their future writing. They thought that it helped them to be aware of their mistakes and to 

learn what they need to do for improvement. They claimed thatas there were detailed 

explanations and clearly explained suggestions, they generally found the audiovisual 

feedback comprehensible.  

 

“Sometimes I do not understand how to correct the mistake when it is just written in error 

code.But video had some suggestions and I liked them.” 

 

2.Students liked the idea of getting video feedback since it allows them to watch the video as 

many times as they want by stopping or pausing whenever they want. They said they would 

definitely go for this type of feedback. What most interviewees focused on the audio-visual 

feedback was the clarity of the explanations and suggestions. When they were asked to 

compare standard written feedback and audio-visual feedback, all of them said that they 

understood better how they could rewrite their paragraph better thanks to the suggestions and 

examples given by the instructor.Having a conversational feedback was something new for 

them but they said that they enjoyed watching the video for their paragraph. They also stated 

that the suggestions for a better paragraph encouraged them to do their best and the positive 

comments boosted their self-confidence.  

 

    “It was like just sitting next to you and listening to your feedback for my paragraph.” 

    “It was like face-to-face feedback.” 

 

3.The interviewees reported that as there was voice, intonation and stress, they felt the 

presence of the teacher in the feedback and this made them think that they received special 

attention from the teacher.Additionally, they thought that this type of feedback was less 

formal and,therefore, friendlier.  
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     “In the video you give me suggestions and talk about my specific problems. You call my 

name, you tell positive things about my paragraph. So I felt that you  did something special 

for me.” 

 

4.None of the interviewees stated that they had any technical difficulty with the video and it 

was very easy for them to access the video and watch it. Most of the interviewees claimed 

that they watched the video 3-5 times in order to redraft their paragraphs by pausing.  

 

5.It was not difficult for them to decipher the error code used in the video since they had 

learnt some of them in prep school and learnt the others from the error code that the teacher 

sent them. 

 

6.The interviewees reported that they improved mostly their organization and language 

problems after they received the feedback. 

 

     “It helped me to correct my problems about organization and grammar.It is great for us 

but it must be very time consuming for you. It will take a lot of hours to prepare videos for 

all of your students.” 

 

Finally,there was an interesting and unexpected comment came from students about the video 

feedback.Although it was designed to improve writing skills, two of the interviewees stated 

that it was a good listening practice for them. 

 

 

5.3. The Written outcome Analysis Results  

 

To determine the effects of written and audio-visual feedback on students’ revision, first and 

second drafts of both groups were analyzed and compared in terms of content, organization 

and language. The analysis of written outcomes revealed some interesting results.  

 

1.The feedback about content worked better in audio-visual feedback since there was a more 

detailed explanation with some suggestions. Most of the students made use of the suggestions 

given by the teacher. However, the standard written feedback receivers were not as successful 

as the first group,the reason of which might be the limited suggestion for content by the 

teacher.  

2.For the organization, the problems with the linkers and pronouns were generally solved in 

both groups in their second drafts. However, in the group, which received audio-visual 

feedback, there were fewer problems with the organization in the second drafts. 

 

3.Students in both groups understood what error codes meant and they tried to correct their 

mistakes. However, they cannot be said to be100 % successful in correcting their mistakes in 

language. For example, if the error code says RW (rewrite), the students tried to rewrite but 

still they had some problems. It is the same for WF (Wrong form) or WW (Wrong Word) 

problems in their paragraphs. However, if there was a specific suggestion for these type of 

errors with some examples, the students were more successful in revising them. 

Overall, it can be said that the students who receive audio-visual feedback benefited from the 

feedback slightly more than the ones who received standard written feedback. 
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6. Conclusion  

 

With the help of this study as an English language instructor I had a chance to experiment a 

modern way of giving feedback - audio-visual feedback with a screen casting tool -which I 

have dreamt of it since I heard about it for the first time in an ELT Conference in 2011.It was 

both challenging and enjoyable for me to try something new in my class as a remedy for 

feedback problems. Not surprisingly, the findings of the research suggest that the subjects 

receive audio-visual feedback positively. 

 

It is clearly observable in students’ second drafts that form-based problems are corrected 

easily in both groups; however, the content-related and organization-related problems were 

solved better in the group receiving audio-visual feedback. Since the audio-visual feedback 

type allows saying a lot of things in a few minutes and as the spoken word possesses greater 

emphasis than the written word, it helped the students more to revise their first draft. 

 

The most significant advantage of audio-visual feedback for me was that it allowed me to use 

a richer, wider and friendlier language in my feedback to students written outcome than 

standard written comments. It was possible to convey more positive encouragement through 

intonation, which might be missing in written feedback. Although screencasting may take a 

longer time, I believe that it should be a part of a modern language-learning 

environment.Compared to standard written feedback with error codes, students receive more 

comprehensible and detailed feedback in audio-visual feedback as students both listen and 

watch the video for their written outcome. 

 

As it was my first attempt to give audio-visual feedback, I spent much more time than 

necessary; however, I believe that if I give feedback in this way for the second time, I will 

definitely spend less time since I know what to do and how to do it. I will definitely be more 

organized in my speech as well. 

 

Consequently, audio-visual feedback was really motivating for the students and it is clear 

from their second drafts that they take it more seriously than written feedback and do their 

best to improve their first draft regarding the teacher’s verbal comments in the video. 

 

7. Limitations and Suggestions for Further Research  

 

One of the main limitations of this study is that findings are interpreted from a small number 

of students, whose perceptions may not be representative of all our DLM ENG 101 students. 

Another limitation of this study is that as the interviewer was also the assessor of their written 

assignments, the students might have told mostly positive things about both types of feedback 

not to offend her. If someone else applies the same interview, the results might change. 

Furthermore, this research gathered students’ opinions about only one teacher’s written and 

audio-visual feedback, and the quality of the feedback might be questionable. Whether the 

students’ perceptions were influenced by the quality of the feedback, rather than the way it 

was delivered is questionable.That’s why another research should be carried out with 

different teachers and with more students. Finally, as in all studies, individual differences 

about learning styles and preferences cannot be disregarded in such a study.  

 

In the future,another action research can be designed in one group by giving both written and 

audio-visual feedback and asking the students to compare both in terms of their efficiency. 
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